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ABSTRACT 

CORRELATION OF THE MYERS-BRIGGS TYPE INDICATOR TO THE 

REPORTED OV ERALL EFFECTIVE, ESS OF 

RESID ENT ASSISTANTS 

Kay Sherree Sinclair, B. A., Lenoir Rhyne Collage 

M. A., Appalachian State University 

Thesi s Cha i rperson: Dr. rred Badders 

In th is study the problem under investigation is to determi :i.e 

if t he .e is a relationship between an individual's ps ychologica l 

type and his or her effectiveness as a Resident, ssistant. 

A total of 54 undergraduate, fi rst year Resident Assistants 

from Appalachian State University were employed i n this study. 

Psychological type was determined using the Myer s -Briggs Type 

lndicator, Form G. Effectiveness was mea s ured through use of 

evaluation form3 submitted by s tudents l iving in the Appalachian 

State University Residence Halls. 

The presence of significant correlat i on betwee~ the va r iab les 

was determined through the use of a F-test fo r hcmogeneity of 

variance. There was not a significan t difference shown between the 

~xtrovert and introvert t ypes. ' here was noc a signific an t 

difference between intuitive or sensor types. However the feeling 

and perceptive types did show a significant difference between the 

variances of the ef f ectiveness ratings. 
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Chapter 1 

INTRODUCTION 

Personality type differences appear in almost every human 

activity. These differences are a result of the fundamental 

process of behavior. Differences in the way situations are per-

ceived affect motivation, interests and the knowledge of the 

si tuations. Differences in judgment affect the s tyle and content 

of decision-making. Differences in attitude affect the weight 

given to impersonal factors and ideas. It is import ant to under-

stand that the r esearch begins with t he basic assumption that 

differ ences are necessary and valuable. 

A s tudy of personality t yp e must be attentive to the informal 

a s well as t he formal responsibilities which appear in the job 

description of a Resident Assistant. Roommate problems, unofficial 

communication channels, rumors, and other f ea tures of re sidence 

hall l ife are of great significance in any university setting. 

Resident Assistants are employed in college and university 

residence halls to a s sist s tudents in making the most of their 

col l ege experience. A great deal of t he responsibility o f whether 

or not the s tudents are content with their lif estyle rests on the 

Resident Ass i stant. 

1 



The Office of Res i dence Life at Appalachian State Univers i ty 

has as one of its important functions the task of selecting and 

placing Resident Assistants. 

2 

Factors which might affect the personality of Resident Assis-

tants include: institutional poli c ies and practices, nature of the 

r e sidence ha ll, previous training and/or experience. It also seems 

c l e ar t hat peers have a great deal of i nfluenc e on what behavior 

will be rewa rded and condoned. 

Statement of the Problem 

The goal of this study i~ to provide an answer to the following 

question: I s there a r elationship between a n ind iv i dual's 

psycholog i cal t y pe and his or her effectiveness as a Resident 

As sistant? 

Signifi .ance of the Problem 

Presently, se l ection of Resident Assistant s a t Appalachian 

State Univers ity is bas ed on a s pecif ic grade point average, 

letters of recommenda tion froM facult y and other residen ce ha ll 

sta ff , personal int e rviews and leaderles s group discussion. These 

select ion and placement devic es have not always been s u ccessful in 

predicting ef f ective staff member s . The purpose of the present 

r esearch is t o s ee if a psychological measure of per s onality traits 

exists which wo uld assist in staff selection and predicted staff 

ef f ect iveness. 



Hypothe ses 

The following hypotheses, stated in the null format were 

considered: 

1. There is no significant difference between the 

Myers-Briggs Personality Types of Extraversion/Introversion and 

the students' evaluation of overall effectiveness of Res i dent 

Assistants. 

2. There is no significant difference between the 

Myers-Briggs Personality Types of Sensing/Intuition and the 

s tudents' evaluation of overall effectiveness of Resident 

As sistants. 

3 . There is no significant difference between the 

Myers/Briggs Personality Types of Thinking/Feeling and the 

students ' evaluati n of overa ll effectiveness of Resident 

Assistants. 

4. There is no significant difference between the 

yer s -Briggs Pe r sonal i ty Types of Judging/Perceiving and the 

s tudents' evaluacion of overall effectiveness of Resident 

Assistants. 

Assumptions a nd Limitations 

3 

Several as s umptions for the study are presented. Also, three 

majo r limitations are no ted. 

Assumption s 

1. The topic of this study was an area of int e rest f or the 

population studied. 

2. The re spond ents completed the questionnaires (Type 
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Indicator and Resident Assistant Evaluation Form) in a responsib l e, 

frank and adequate manner. 

Limitations 

1. The relative ly low number o f subjects may not provide 

a dequate comparisons f or some Myers-Briggs Type subgroups. 

2. The relatively low number of subjects ~ay not provide 

adequate strength for the analysis of the 16 specific Myers-Briggs 

Type classifications. 

3. This study was limited to students presently liv i ng in 

Res idence Halls at Appalachian State University. 

Defini tions 

. ~er s -Briggs Ty pe Ind lcator: The MBT I is one of a g r owing number 

o f psychological instruments concerned with variations in norma l 

att i tudes and be havior. The MBTI is a s elf-r~port personality 

inventory designe d to measure fo ur personality v a r iables : (a) the 

individual's preferr ed o rientation to life, (b) the pre fe rred way 

of perceiving things, (c) t h e preferred way of making decisions, 

and (d) the preferred way of deal i ng with the outer world (Myers , 

1975). 

Extraversion: Preference oriented primarily to the outer world. 

Perception and judgment tend to foc us mainly up on peop le and things 

(Myers, 1975). 

Introversion: Preference oriented pr i marily to the inner world. 

Perception and judgment tend to fo cus mainly upon concepts and 

ideas (Myers, 1975). 

Sensing: Awareness of things is gained throu gh one or another of 

the five senses (Myers, 1975). 
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Intuition: Awareness of things is gained through indirect percep-

tion by way of the unconscious (Myers, 1962). 

Th inking: Discriminates i mpersonally between true and fa lse 

(Myers, 1962). 

Feeling: Discriminates primarily upon fee ling, which discriminates 

between valued and not-valued (Myers, 1962). 

J udging: Deals only with accumulated f acts and acts upon these 

facts (Myers, 1962) . 

Perceiving: One clos es off j udgment and waits for new evidence 

before making a final decision. (Myers, 1962) . 

Residen t Assis tant (RA) : A student employee who has t he respon-

s ibil ity for the administration, programming and operation of a 

l iv~ng a nd le arning s ub-unit. Some of the s pecific duties required 

of Residen t Assistants (RA ' s ) can be listed as : a dvis ing , assist-

ing ~tudent s, pe r f orming des ignated administrative t a sks, ac tively 

getting to know students, creating opportun it ies for member par-

_i cipation in decision making, performing as a para-professional 

c uns elor, performing as a mediat or i n conf licts among residents, 

recognizing i ndividual leadership p tential, maintaining open l ine s 

of cotrll!ltm ication, motivating residents to participate in programs, 

serv ing i n an adv isory capacity to facili t ate leadership 

Jevelopment among residents, s tressing to res iden ts the importance 

o f cooperat io n and concern for others, promoting a sense of 

community, ac t ing as a good role model and keeping an academic 

minimum grade point average o f 2 .25. 



Chapter 2 

REVIEW OF RELATED LITERATURE 

According to a study by Dale Wachowiak and Gene Bauer o f the 

Univers ity of North Carolina at Charlotte (1967), the Myers-Briggs 

measures characteristics that seem to be relevant to Resident 

Assistant performance. 

The extraversion- i ntroversion scale reflects individuals' 

tendencies to prefer the world of ideas and concepts rather than 

extending themselv es to o thers. The sensing- i ntuiting scale 

i nd i cates whether individuals handle the act of 1erception through 

the internal generation of possibilities or in a fact-oriented 

fa shion. The act of decision-making or j udgment is handled by 

either the feeling or thinking functions. Finally the test 

r ef lects whether the individual's preferred process is that of 

pe r cept ion or judgment (Mccaulley. 1973). 

Also i n the study of Wachowiak and Bauer it wa s f ound tha t 

scores on the sensing-intuiting dimens i on were the only scores t hat 

correlated with specific dimensions of Resident Assistant effec-

t i veness. Both the abil i ty o f RA's as program developers along 

with their ability to cope with discip l inary problems were related 

to scores on the sensing-in tuiting dimension. 

Wotruba (1969), in an exploratory study that was not stat i s-

tically evaluated, suggested tha t satisfactory Resident Assistants 

6 



are more extraverted, intuitive, feeling and perceiving than 

non-satisfactory Resident Assistants. 

7 

The relevant literature indicated that Resident Assistants had 

not been significantly studied in relation to the Myers-Briggs. 

However, to show the validity of the MBTI, sever~l studies were 

examined relative to type differences in career choices. 

There was evidence (Conary, 1965; Margerison & Lewis, 1979; 

McCaulley, 1973; Myers [196 2], 1975) that business attracted 

practical and matter of fact ST types, as well as re a listic and 

extraverted ES types. Science and mathematics appea red to be 

attractive to the logical and ingenious NT types, especially INTJ 

and INTP (Conary, 1965; McCaulley, 1973; Myers 1975); medical 

students of these types were attracted to medical research and 

teaching (McCaulley, 1978). Engineering tended to attract TJ 

types, with sensing types more attracted to the applied fields of 

civil and industrial engineering with a greater demand f or theory 

(Mccaulley, 1976). Miller (1967) studied law students and found 

that the tough minded TJ's were significantly attracted to law and 

significantly less likely to drop out of law school. In contrast, 

the more people-oriented and adaptable FP's were less attracted to 

law school than other types and significantly more than the expected 

number of them dropped out. 

The sympathetic and friendly SF types, with their interests n 

practical action (S) toward the people (F), tended to be attracted 

to elementary school teaching (Cage & Austin, 1979; Carlyn, 1976; 

McCaulley, 1973) and to bedside nursing, general practice, and 

patient care at professional and paraprofessional levels 
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(McCaulley,1977,1 978). According to the research, these types we re 

interested i n giving practical help to people, but were relatively 

uninterested in helping others through psychological means. 

The t ypes who s l ared a preference for practical details (S) 

and for system and order (J) we re attracted to the teaching of 

mathematics, especial ly in the lower grades ( Story , 1972), and to 

dentistry, pharmacy, and medical techno l ogy (Mccaulley, 1978). 

Judging types, who in theo ry should be quicker a t decision-making 

than perceptive types, were in the majority among busine ss execu-

tives (Ohsawa, 1975), school princ ipal s (van Franz, 1961 ) , police 

officers (Nanewicz, 1978) , and in o ther fi elds where deciaiveness 

was the order of the day. 

A basic concern of the research was to determine t he social 

f actors involved in personali t y type of college Resident As sis-

tants. In the conc l usion of Making the Grade ( Becher, Greer, and 

Hughes, 1968), the authors sta ted: " When we aTply the s ociol ogical 

pers pective to s pecific a reas of human activity , we invariably f i nd 

that what had been t hou ght to be matters of i nd ividual j udgment, 

mctivation, and ac tion have a collective character" (p. 129). 

Emphasing the social factors 1oes not deny the real i ty of an 

individual and personal decision for or aga inst using the 

Myer s - Briggs Type I ndicator. The focus of this s tudy was on the 

process by which de cision-making, leade rship styles and counseling 

styles are determined. 

Although i t is not intended to compar e the respons i bility of 

the R2sident Assistant to that of a poli ceman , at t i mes the situa-

tion may cal l for that type o f predictive action. Nanewicz (1978) 
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reported that the Myers-Briggs conceptual framework provided a 

synthesizing, explanatory, and predictive scheme for common traits 

of the police personality in a related study. He stated that the 

Myers-Briggs Type Indicator may be a useful tool in training, 

counseling, and organizational change but had limited value as an 

exclusive instrument for selection. 

According to studies of Schroeder and Willis (1973), the 

Myers-Briggs measures characteristics which seem to be relevant to 

resident staff performance. The extraversion/introversion scale 

reflects the tendency of people to extend themselves to others 

versus a preference for the world of concepts and ideas. The 

sensing/ intuiting scale indicates whether the people handle the 

act cf perception in a fact-oriented fashion or through the 

internal generation of possibilities. The act of judgment or 

decisi on making is handled via either the thinking or feeling 

functions. Finally, the test reflects whether the individual's 

dominant or preferred process is that of judgment or perception. 

The personality traits of women students in medicine, 

pharmacy, medical technology, physical therapy, and occupational 

therapy were examined in the research by Rezler end Buckley (1977). 

Si nce the instrument could measure personality type and be compared 

to "science-minded" or "people-minded," the study was of value in 

an investigation of Resident Assistants. Medical students were 

found to be guided more by thinking than f e eling; pharmacy 

students preferred well-planned routine work; occupational therapy 
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students, changing situations and some flexibility. The traits 

were identified for potential career choice rather than present or 

past positions. 

There has not been a great deal of research on the placement 

of students or employees using the Myers-Briggs Type Indicator. 

This is a relatively new concept. However, there have been a few 

studies using personality inventories , specifically the 

Myers-Briggs Type Indicator. 

Rutsoh (1978) studied the use of the Myers-Briggs Type 

I ndicator in placing students with seminar leaders in an undergrad-

uate childhood education course. Two of the relevant results 

were: 

The judging-perceptive continuum of the Myers-Briggs 
Type Indicator was dominant. 

Myers-Briggs Type Indicator data may be help f ul i 
hiring seminar leaders. 

Rezler and Buckley (1977) further studied using the inventory 

in placing students in a school of pharmacy wh en she administered 

the Myers-Briggs Type Indicator to the total male and female 

population of a large state-supported college of pharmacy. The 

purp ose of the study was to assess the personality type of pharmacy 

students. Some implications of the findings were suggested for 

admission. 

The r e search in simulation between the personality inventory 

and gaming situation is given in a study by H.S. Rickek in 1975. 

Some i mplications fr om the study were g i ven as related to 

personality type: 

Thinking types preferred to make decisions based on 
data and logic. 



Feeling types tended to trust their emotions. 
In general, feeling types rated their personal reactions 
t o games more positively than did the thinking types. 

Mi l ler's study (1966) involving law students, Saunders' 
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studies (196 0) of theology and Myers ' and Davis's study ( 1964) of 

med i cal s t udents have indicated that certain types have the 

likelihood to drop out of thes e professions. The types that drop 

out are, as might be expected, least represented in the pa rticula r 

field. 

I n the book The Futur e of Student Affairs (1976) the res i -

dental program at Auburn University is examined. Auburn Univers it y 

is one institu t ion that ha s given stude ts control over many 

aspects of their environment. The environment is highly 

struc t ured and organized around specific activities. 

However t he staff wanted to push this freedom a little 

further. One strategy was to utilize the Myers-Briggs in a program 

of root!!!:,ate matching. They looked for roommates with s i milar 

academic interes ts and complementary personality types. They were 

considered to be complementary if they had the "dominant process" 

in common: intuitives were paired with intuitives and sensors were 

paire,l wi th sensors. However, the "auxiliary function " varied wi th 

each pair (see Appendix A). This was to encourage growth within 

the relationship. This gave room for growth while learning to cope 

wit h a lternative ways of thinking or perceiving. Through this ea ch 

person could help the other to develop the uncharacteristic behavior. 

This conc ept was carried even further to the floor units. 

These also were assigned on the basis of commonality of the domi-

nant process. Therefore, orre unit may be composed of a group of 

f eeling types and another unit may be composed of sensing types. 



The staff believes t hese similarities promote a sense of group 

unity and cohesion and yet meet the needs for stimulation and 

security, freedom and order. 

12 

Each unit has an upperc lassman Resident Assistant who 

f unctions as a consultant, catalyst, confrontation agent and role 

mode l. They do not attempt or make decisions to control behavior. 

By keep i ng open communications They help to stimulate problem 

solving. Resident Assistants are most generally selected from 

among those nominated by t he s tudents in their units rather than 

select i on of administration. 

Counseling Styles 

In a report f ile j by Gr aff and Bradshaw ( 1970) it i s stated 

that r e s ident staf f members are giv en a wide range of res ponsibil-

itie s includi ng such "policeman" funct i ons as protecting the 

phy s i cal plant and controlling noise as well as "personnel" ass i gn-

ment s such as teaching study habits and re f erring students to 

personnel specialis ts. Such d iverse respons i bilities require the 

staff member to poss ess a hi gh level of self-actualization, to have 

empathy and to be a l e ader. 

It would appear to foll ow that dormitory staff members who are 

highly actualiz ed individuals, would tend to be living up to their 

ful l stature and wou l d be able t o carry out effectively the diverse 

r esponsibilities of thei r position. 

"Factors i n Selecting Residence Hall Fel l ows" (Mullozzi and 

Spees, 1971) state t hat the staff member is also involved in a 

l imited amount of interper sonal counseling; therefore, they must 

be able to empathize, t o identify another person's feelings 
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and emotions. The function of counselor can possibly be the most 

important critical part of the resident staff responsibility. 

In a paper presented by Dumont Schmidt ( 1977) are four major 

counseling types. They are: 

The Negotiator 

The Sensing, Perceiving types have major values of freedom, 

spontaneity, and action. Their counseling style is time-oriented 

toward the present. They are best at dealing with crises or 

problems which rest in action. They are skilled at negotiating 

conflicts. However, they can become bored with long-term 

counseling. They would prefer an action-oriented, problem solving 

approach to counseling. 

The Traditionalist 

The Sensing, Judging types have major values of belonging, 

social responsib ili ty, nurturance, relatedness, and stability. 

Their counseling style is that of a realist. They will e~phasize 

"c ommon sense" content. They will tend to make \.:Se cf test infor-

mation, may find "career counseling" natural. They do not like to 

waste time, and want clear, observable results. 

The Visionary 

The Intuitive, Thinking types have major value of competency, 

ability, knowledge, capabilities and power over self. They are 

likely to respond to client's ideas but may have to work at re-

sponding to fe~lings. They are skilled at identifying 

alternatives, deducing logical consequences, and are likely to be 
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good at interpreting motives and actions from a theoretical 

viewpoint. They may be impatient with clients' illogical behavior 

and may be seen as somewhat cold, remote and intellectual. 

The Ca talyst 

The Intuitive, Feeling types have major values of integrity, 

authenticity, meaning, worth and imagination. They are "natural" 

counselors in t hat they are deeply in tune with people. They are 

skilled at making clients aware of their problems, but not as good 

at developing the helping plan. 

LEADERSHIP STYLES 

According to Napier and Gershenfeld (1981) leadership is 

basically the development of a particular kind oi role within an 

organized group, and this role is defined essentially in terms of 

power or the ability to influence others. Although some people 

enjoy exerting influence at any and all occasions, the most potent 

source for attempting an act of leadership is generated out of the 

situation. How a person will respond to situations is determined 

by his or her personality type. 

Schmidt (1977) also described four leadership styles. They 

are: 

The Negotiator 

As leaders, more than any other, this type will know what is 

going on in an organization for they have acute powers of 

observation regarding the environment. They are flexible, patient, 

open-minded and adaptable in working with others who generally find 

the SP leader easy going. They are not threatened by the pos-
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sibility of failure in themselves or others, so will take risks and 

encourage others to do the same. They are non-judgmental of their 

fellow workers and accept their behaviors as matter-of-factly as 

they do situations. They do not trouble themselves or others 

seeking to understand under l ying motives or hidden meanings. They 

change positions easily as new facts and new situations 

arise--seldom finding this shift in position a threat to their ego. 

They verbalize appreciation easily and often voice approval before 

the accomplishment or achievement in order to encourage others. 

The Traditionalist/Stabilizer 

The Traditionalist Leaders are applied thinkers and want an 

organization to be run on solid facts. They are able to absorb, 

remember, manipulate, and manage a great amount of detail within a 

system. They are super-dependable leaders who are extraordinarily 

hard, steady workers. They will ~~f ic ie~t rreetings, will be 

mos t comfortable with a well-ordered, well-planned agenda. They 

will establish a formal, i mpersonal style in relating with 

colleague s until they are well acquainted. They enjoy established 

routines and painstaking workers. 

The Visionary 

The Visionary Leaders have to work a little harder at their 

leadership. Their primary hunger is for competency and knowledge 

to see themselves as c ompetent and knowledgeable and for others to 

see them as having these capabilities. This type is intellectual, 

ingenious and an excellent pioneer in techni cal or administrative 

areas. They are highly creative i n the area of model building. 
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The Catalyst 

The Catalyst Leaders will also have to work a little harder at 

their leadership. Their primary hunger is for a search for self, 

for identity, for meaning and authenticity. They are marked by 

idealism, charisma, and are superbly empathic, and have a flair for 

dramatizing the mundane events of living into something special. 

Because they give so much, they need replenishment through having 

others give to them in turn, expressions of enthusiasm, listening, 

and approval. If they receive this support they can continue 

contribut i ng at their very high degree of productivity. If they do 

not, they are met with continual disapproval, they can become 

discouraged and may look outside the organization for this kind of 

rec ognition. 

Although the first two types given may show the best criteria 

for Resident Assistants, the world today faces problems of such 

severity and magnitude that it will take the best efforts of all 

types to help in finding the solutions. 

Accord i ng to Carlson and Levey (1973) type theory seems 

especia lly promising as a framework since it presents a coherent 

model of personality which identifies an individuals' stances 

toward the environment and their preferred ways of perceiving and 

judgi ng experience. Such a model should have important 

implications for exploration of basic psychological issues. 

Despite the great influence of Jungian thought in social science 

and the humanit i es, work on typology remains disappointingly meager 

and scattered. 
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Mary McCaulley (1981) expressed the ideas that the In tuitives 

are needed t o see better possibilities and then the Sensing types 

are needed to f ind out how to make t h ese possibi l itia s work i n 

practica l terms. The Feeling types are needed to make us aware of 

the uns een impact of changes on people and the Thinki ng t yp es t o 

he l p alert us to t he unforeseen costs of new cou rses of action . 

Type theory gives us a view of events which fo cuses on the 

special gifts and excellence of individuals. 

Literature rela ting to the study of the Myers-Briggs Type 

Indicator re f lect ed research on the instrument, its design and its 

us e in r e l a t ed ar eas. However, because of limited res earch avail-

a ble, the li t e rature did not address the rela tions hips between the 

per s onality inventory and Resi<lent Assistants. The related li tera-

t ur e did document the MBTI 's val id i t y and use in predicting deci-

sion- making patterns. 



Chapter 3 

DESI GN OF THE STUDY 

In this chapter, t he instruments used for collecting the dat a 

are exami ned and their reliabili ty and valid i ty are explored. 

Data Gathering Ins trumen ts 

Two instruments were used in this s tudy to gather information 

concerning Resident Assistants' psychological t ype s and the 

reported e f fective ness . 

Myers-Briggs Type Indicator (MBT I) 

fhe MBTI is a self -report per s onality i nvent ory which is 

designed to measure fo ur personality var iables (Myers, 1962). In 

1962 the Educationa l Testing Servi ce (ETS) published Form F of t he 

Myers-Briggs Type Indicator f or research only. In 1975 the 

Consu lting Psycho log is ts Press approved distribution of the instru-

ment: for professional application; it published Form Fin 1975 and 

Fo~m Gin 1977 (s ee Append ix B). In 1975 a non-profit Center for 

Applications of Psychologic a l Type, now he aded by Dr. Mary 

Mc~aulley , ~as establi s hed to provide educat ion, re search and 

se rvice to the users of the Myers-Briggs Typ e Indicator. 

18 
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Myers (1962) attempted to create an instrument which would put 

Jung's (1923) theories into practical applications. She began to 

consider specific questions which would reliably indicate the 

Jungian type to which an individual belongs, Over a period of 

fifteen years, she developed a series of scales which she tested on 

large samples of subjects. This led to the eventual development of 

the Myers-Briggs Type Indicator, MBTI, the Type Indicator, or 

simply the Indicator. Using Jung's theory (1923) to make behavior 

more predictable and possibly more understandable, Isabel Myers 

began 

developing a kind of "type watching" (Myers, 1975). 

Jung's Theory of Types 

According to Jung (1923) psychological typing is only one 

small part of the personality theory and is concerned mainly with 

conscious elements of the personality. It assumes that to function 

well, an individual must have a well-developed system for 

pe rception (either Sensing or Intuition) and a well-developed 

system for making the decisions or judgments (either Thinking or 

Feeling). In more familiar terms, there must be a way to perceive 

the stimulus and to make an adequate response. 

Four Interacting Types 

Mary McCaulley (1974) explained that the four interacting 

preferences are used to generate each of the MBTI sixteen types. 

In each type, one pole of each of the four preferences is preferred 

over the other, and through use becomes more higtly developed. The 

four preferences are: 

Extraversion (E) or Introversion (I): A direction 
of interest and attention to the outer world of 
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objects, people, and action (Extraversion) or to 
the inner world of ideas and contemplation 
( Introversion). 

Sensing (S) or Intuition (N): A preference for 
looking at the immediate, the real, the tangib l e, 
the solid facts of experience (Sensing) or for 
seeing the possibilities, meaning and relationships 
of experience, often with only a passing interest in 
the facts themselves (Intuition). 
Thinking (T) or Fee l ing ( F): Thinking and Feeling 
are rational processes used in decision-making. 
This kind is a preference for making decis ions 
objectivel y, impersonally, analyzing the facts 
and ordering them in terms of antecedents and 
consequences. Feeling decides by a valuing 
process, weighing the importance of alternatives 
to oneself or others. Th i nking t ypes tend t o 
prefer working with materials whi ch follow logical 
principles; Feeling types are more interest ed in 
working with or studying people. 

Judging (J) or Perception (P): A preference for 
liv ing in a planned, decided, orderly way , aiming 
to regu l ate l ife and control 't (jud ging) or to 
live in a flexib le, spontaneous way, aimi ng to 
understand lif e and adapt to it (Pe r ceptiv e) (s e e 
Appendix C). 

A t ype is designated by four letters, ENFP, ISTJ, for example, a 

shorthand for the complex interactions of the theory. All 16 have 

t heir own excellences, and each type has its own pitfalls to avoid. 

According to Jungian (1923) theory, in the extraverted atti-

t ude, attention seems to flow out--to be dr awn out--to the subjects 

and people of the environment. There is a desire to act on t he 

environment, to -affirm its importance, to increase its e ffect. In 

the introverted attitude, energy seems to flow from the object back 

to the subjects, who conserve the energy by consolidating it within 

t heir own position. 

Gordon Lawrence, in his book People Types and Tiger Stripes 

(1979), expressed that each type has its own individual charac-

teristic strengths, weaknesses and posses ses its own preferences. 
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Communicating with an opposite type can at times be most difficult. 

Ho~ever, trying to understand and use the other's strengths can be 

most beneficial. One's opposite describes what one does least 

well . Maturity, when looking at terms of type, is the capability 

to use whatever attitude is needed when it is ne eded. The 

opposites point out the di r ection in which there is the greatest 

room to grow (see Appendix D). 

Strengths and weaknesses in people come in patterns. By 

analyzing people in terms of type concepts, one can ge t some 

insights and get clues to use in planning ways to help them develop 

(Lawrence, 1979). 

According to Wright (1966 ) , the consistencie s of Mye rs-Br iggs 

Type Indicator scales are very i mportant for compar ing the Ind ica-

tor to other personality instrument s . The Myers-Br i ggs is pr ima rily 

concerned with types, rather than with the s cal ?s themselves. A 

c ritical question is h ew often on retest do indiv iduals come out 

the same t ype. In n i ne samples retested from i n tervals of five 

weeks to six years, a r ange of 31 percen t to 6 1 percent of cases 

fill ed the s ame type on retes t. The highes t percentage occurred in 

the s ample with the longest time interval; 94 element a ry school 

t eachers were retested after six years. From 70 percent to 88 

percent o f the cases in the samples had three of al l four 

preferences in c ommon on t he r etest. From 10 percent to 22 percent 

had two preferences in common, and fr om 2 pe rcent to 7 percent had 

only one preference on the same retes t. Only one indi vidual in the 

composite sample of 1,444 persons changed on all four preferences . 
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Reliabili ty of t he Myers-Briggs Type I ndica tor 

A number o f reliabili t y s tudie s have been conduc ted on the 

MBTI s ince its development. The most fr equently g i en sources are 

Ca rlyn ( 1977), Stricke r (1 964) of the Educational Tes t ing Se rvice, 

Ross (196 6) of t he Un iversity of We s tern Au s t ra l ia and Myers 

(1 962) . 

The more liberal approach was pr esen ted by Mye rs (1 962). She 

calcu lated t e tr achoric correl ation co effic ient s and t hen app l ied 

t he Spearman-Brown prophecy f ormula. Ca rlyn (1 977) rep ort ed tha t 

h is procedure would r esult in unrea list i cal l y high levels of 

r e liab i lity. However, the unde r l ying assump tion f or th i s proc edu r e 

i s tha t the s co res a re no rm ally d is tr ibuted a c r oss ea ch index , 

which i s not the c ase with the MBTI . 

Another p ro c edure uti l iz ed by St r icker and Ross (1963) was 

e st i mating sp lit-hal f r e liabil itie s by ca lculating ph i corre lation 

coef fi cients and a pplying the Spearma n-Br own prophecy f ormula. 

Carlyn (1 977) has sug gested t ha t these s ou rc es r epre sent t he 

conserva tive and l i b~r al ex treme s of estimations of r e lia bi l ity , 

wi t h Myers being r a the r l i beral. 

These s tudies i ndicate a wide r ange between t he cons erva tive 

and libera l e s t i mates of r eliability . Reported phi coe f fi c ient s 

h ave r anged form • 55 to . 65 (E-1), . 64 to . 7 3 (S- N), . 3 t o • 7 5 

(T- F), and . 58 to . 84 ( J -P ) (Myers, 196 2; Str i cker & Ros s , 196 3) . 

Tetrachor i c coef f icient s have r anged f rom . 70 to . 81 (E-1 ) , . 82 t o 

• 92 ( S-N), . 66 to • 90 (T-F), and • 76 to . 84 (J-P) (Myers , 196 2) . 

The reliabil i ty of t ype cat egory i s s a tis f a ctory i f the assumption 

is made that actual reliability f a lls wit i n t hese two ex tremes. 
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Validity of the Myers-Briggs Type Indicator 

Studie s cond.icted (Conary, 1966; Saunders, 1957; Goldschmid, 

1967) suggested that the MBTI has moderate predictive validity i n 

care choices. 

Content validity has a great deal of support fr om Carlyn 

(1977). 

Myer s ' extensive account of the construction of 
the Indicator includes the criteria u s ed f or 
choos i ng and s co r ing i tems, and provides considerable 
evidence for the instrument's content validity . (p. /~68). 

Car l yn ( 1977) states that numerous correlation studies have 

been conducted compar i ng the Myer s -Briggs Type Ind i cator s cores 

with scores on othe r personality instruments. A wealth o f circum-

st ant ial evidence has been gath ered and t he r e sults appea r t o ba 

quite consis t ent with Jungia n t heory . These stu d i e s s uggest t!-'. a t 

the individual scales of the Myers-Briggs Type I ndi.cator measure 

~mportant aspects of the personality which se em to be quite simil a r 

to t ho se theories of Jung. The variable s of personality , in t erest, 

va l ue, a ptitude and performance measures appear to be reaso~ab l y 

. valid and are pote~tially useful f or a vari t y of purposes. 

St ude nt Eva l ua tion of Re side n t As sist ant 

1. h e Student Evaluation of Re sident Ass is t ants inventory is a 

peer evalua tion of individua l Resident Assist ants . The evalua tion 

consists of a s et of statement s /questions concerning t he Resident 

Assis tant a nd how well each res i dent feels the RA perf or mance can 

be evaluated (see Appendix E) . 

The i nstrument was created by a commit t ee of Ar e a Coordinators 

at Appal ach i an State University and was u sed for t h first time in 
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1983 . Therefore, the reliability and validity of the instrument 

have not yet been tested. 

The Student Evaluation Inventory is used by the Office of 

Residence Life at Appalachian State University to rate respective 

Res i dent As ssistants. A summary question, "Overall, ho effective 

do you th in k your RA has been in his or her performance?" which is 

on the last page of the Inventory f orm (see Appendix E, pg. 59,) 

was used to determine the e ffectiveness of each Resident Assistant 

and was the variable used in comparison to each of the 

ps ychological types. The student rated the quest i on of overall 

effectiveness a s: Only slightly effec t i ve , s omewhat effective or 

very effective . 

To develop a mean e f fectiveness ra ting for each Resident 

Assistant, a numerical score was assigned t o each r ating . "Onl y 

slight l y ef fective" received a 100 r a t .ing, "somewhat ef f ective" 

received a 200 r a ting and "very effective" r eceived a 300 rating . 

The Student Evalua t ion of Res idence Assistants was distribut ed 

to each resident by the Resident Director of e ach hall. A 

foll ow-up was done by the Resident Director after one week to be 

sure t hat each inventory was completed. After the evaluat ion forms 

were co llected by the Resident Director t hey were given to the 

author for u s e i n this research. For each Resident Assistant t he re 

was at lea st a 90% re s ponse on the Evaluation Inventor ie s. Each 

Resident Assistant received a t least 24 ratings, some as many as 

Li3, dependen t on the number of residents on each floor. A mean 

score was computed for each Resident A sistant. 



The yers-Briggs Type Indicator was administered to all 

f irst-year Resident Assistants during their Resident Assistant 

Leadership Development Course in the Fall Semester 1983. 

Statistical Procedures 
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An F-test for homogeneity of variance was used to detennine if 

there were s ignificant relationships between the r es ponses from the 

Myers-Briggs Type Indicator (questions 1-95, Form G) and the 

reported overall e ffectiveness ratings from the students' 

evaluation of Resident Assistants. 

SUMMARY 

A total of 54 undergraduate, f ir s t year Re sident Ass i stants 

f rom Appalachian State University ~ere employed in this study t o 

discover t he degree of correla tion betwee n ps ycholo gical type and 

esident Assistant overall e f fectiven ess. Psychological t ype was 

determined using the Myers-Briggs Ty pe Indicator Form G. 

Effectiveness was determined f rom evaluation forms submitted by 

t hose students living on the individual re s idence ha l l floors. 

The presence o f significant relationships between the vari-

ables was determined through the use of an F-tes t for homogeneity 

of variance. 



Chapter 4 

PRESENTATION OF DATA Ai.'iD ANALYSIS OF FINDINGS 

The results of the F-test for homogeneity of va riance is 

pre sented (see Table 1) for each of t he Myer s -Br i ggs subgroups. 

For those groups listed, two s howed no significant correlation 

existing and the null hypo t hesis was not rejected. Two groups di d 

s how a significant correlation and the null hypo thes i s was 

rejected. 

Ext raver s i on/ In t rove r s ion 

The first null hypothes i s of t his study was: T ere i s no 

significant difference between the Myers-Briggs personality types 

of Extraversion/Introvers i on and t he students ' eva l uation of 

overall effectiveness of Resident Assistants. No signifi cant 

difference was found between t he e ffectiveness ratings of 

Extraverts and I ntrove rt on the c-test and variance est imat es. 

There f or e the null hypothesis is accepted. Thirty-fie Resident 

Assistants were classified as Extraverts on the Mye rs-Briggs Type 

I ndicator with a mean ef f ectiveness r a ting of 264.6. Ni neteen 

Res i dent Assistants were cla-sified as Introverts with a mean 

ef f ectiveness r ating of 267.6 (see Table 1). 

?ens i ng/In t uition 

The second nu l l hypothes is of this study was: The r e is no 

s ignificant difference between the Hyers-Bri ggs personality t ypes 

26 



Tao l e 1 

Ana l ysis of Data 

GROUP 

BXTRAVERSION 

I NTROVEHS I ON 

No . 

35 

19 

E SCA LE 
MEAN 

264. 65 7 1 

267. 6842 

STAND 
DEV 

30. d5 0 

24. 0 14 

ST AN:9 
ER:1O R 

5. 215 

5 . 509 

F 
VALUE 

PROB . 

1. 65 0.260 

---------------~---------------------------------------------------------------------
SENSING 

I NTUI TIO N 

32 

22 

266 .3750 

264. 7727 

24.714 

33 .-1 24 

4. 369 

7. 190 
1.86 0.113 

------------------------------------------------------------------------------------
'l'HI NK ING 36 

F'.8E11NG 18 

J UDGING 27 

PERCE:P'l'I VE 27 

* 

261. 9167 

273. 33'53 

261.14 3 1 

270. 2':)63 

31. 976 

17. 987 

34. 191 

20. 8 71 

5 . 329 

4. 240 

6 . 580 

4.01 7 

3. 16 

2 . 68 

Deno te s ~i gnifi can t d i ffe r en ce a t . 05 l e~ e l or ~ignifi canc e 

0.014* 

* 0. 0 14 

- - --------- ---- ------ ------- - - Homoge ne ity of Variance --- - - ----- ----------- ------ ---
N 
-.J 
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of Intuition/Sensing and the students' evaluation of overall 

effectiveness of Resident Assistants. No significant difference 

was found between the effectiveness ratings of the Intuitives and 

Sensors on the t-test and variance estimates. Therefore the null 

hypothesis is accepted. Thirty-two Resident Assistants were 

classified as Intuitives with a mean effectiveness rating of 266.3. 

Twenty-two Resident Assistants were classified as Sensors with a 

mean effectiveness rating of 264.7 (see Table 1). 

Thinking/Feeling 

The third null hypothesis of this study was: There is no 

signi ficant difference between the Myers-Briggs rersonality types 

of Thinking/Fee ling and the students' evaluat i on of overall 

e f fectiveness of Resident Assistants. A significant difference was 

found between the variances of the effectiveness ratings of the 

Thinking and Feeling types (see Table 1). Therefore the null 

hypothesis i s rejected. The 36 Resident Assis tants who were 

classified as Thinking t ypes (mean rating of 261.9), appear to come 

from a diff erent population than the 18 Resident Assistants 

cla ssified as Feeling types (mean rating of 273.3). 

Judging/Perceptive 

The fourth null hypothesis of this study was: There is no 

significant difference between the Myers-Briggs personality types 

of Judging/Perceiving and the students' evaluation of overall 

effectiveness of Resident Assistants. A significant difference was 

f ound between t he variance of the effectivenes s ratings of the 

Judging and Perceiving types (see Table 1). Therefore the null 
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hypothesis is rejected. The 27 Resident Assistants classified as 

Perceptive types (mean rating of 270.3) appear to come from a 

different population than the 27 Resident Assistants who 

were classified as Judging types (mean rating of 261.1). 

Criterion Variable Effectiveness Scale 

An effect i veness scale broken down by EI, NS, FT, and PJ are 

presented in Table 2. According to this breakdown, the ISFP's show 

the highest effectiveness rating of 282.80. The ESTJ's show the 

lowest rating of 223.66. However because of the small sample of 

population the results are considered to be biased (a lso see Tables 

3 and 4). 
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Tab l e 2 

Effect i veness Scor e s of ASU Resident Assistants 

-a 

I 267,68 N•19 

260 6 N• 

260,66 N,.3 
2/';0 66 N• 

265. 72 N•54 

T 266 N•16 



Table 3 

Type Frequency of ASU Resident Assistants 

Type 

E 

I 
Total 

N 

s 
Total 

T 

F 
Total 

p 

J 
Total 

Absolute 
Frequency 

35 

19 
54 

22 

32 
54 

36 

18 
54 

27 

27 
54 

Relative 
Frequency 

64.8 

35.2 
100.0 

40.7 

59.3 
100 .0 

66.7 

33.3 
100.0 

50.0 

50.0 
100.0 
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Table 4 

Myers-Brigg s Type Indicator Type Table For Subj ect s Unde r Inves tiga tion 

SENSING TYPES IN TUITIVE TYPES 
w ith THINKI NG w i th FEELING with FEELI N G w ith TH INK ING 

ISTJ /SFJ INFJ INTJ 
N = 4 N= 3 N = 0 N := 3 
•· - 7.41 o , - 5.56 ~/. = 0 ~. ::.: 5.56 ,. - ,·o - · 

ISTP ISFP INFP INTP 
N = 4 N = 5 N =- G N=O 
• = 7.41 0 , o = 9.26 • .• = 0 ~- =0 

ESTP ESFP ENFP ENTP 
N -= 6 N = 5 N = 2 N= 5 
~. =11.10 ~-. = 9.26 ·. = 3.70 • .• = 9. 2b 

ESTJ ESFJ ENFJ ENTJ 
N =- 3 N= 2 N= 1 N = 11 
~'o=:5 .56 •;. = 3.70 ., - 1. 85 •,:. = 20. 37 .. -

'-
C 
0 
Cl 
z 
Cl 

m 
::0 r, 
m 
--::, 
-4 

< m 

m 
::0 r, 
m 
-4 

< m 

'-c 
0 
Cl 
z 
Cl 

z 
-4 
::0 
0 
< m 
::0 
-4 
V> 

m 
X 
-4 
::0 

< m 
::0 
-4 
V> 



Chapter 5 

SUMMARY, CONCLUSIONS AND REC OMMENDATIONS 

I n this chapter, t h e results of the study are summarized, 

conclusions are drawn and recommendations a re made. In addition, 

the p r oblem addressed by t he s tudy i s r e state d. 

Restatement of the Prob lem 

The purpose of this study wa s to see i f a p s y c hological 

measur e o f personality tra its e x ists which wo uld a ssist in 

pre dicting st a ff effectiveness. The Myers-Briggs Type Ind i cator 

was c hosen for the i n · trument to obtain the measure of per son a lity 

tra its. Te goal wa s to provide an indication of a relations hip 

b e tween the MBTI and e ffectiveness a s a Re sident Assistant. The 

Resid ent Assi~t a nt Eva luation I ndicator wa s used as a measure 

of e ff e ~tiveness. 

Results o f Study 

After consideration o f the data present ed i t could be 

conc l u d ed that the most i mportant character i stic or type would b e 

t ha t of a Fe eling type . The residents hav e expres s ed a pre f er2nce 

f or one who bases judgmen t s more on personal v a lues than on 

impers onal ana l ysis a nd l ogic. 

The Percep tive t ype a lso received a signific ant p r eference by 

the residents. This would ind icate a type of l eader who is 

33 



flexible and spontaneous rather than the planned, decided or 

orderly way of life. 

There was not a significant difference shown between the 

extrovert and introvert types. 

There was not a significant difference shown between the 

intuitive and sensing types. 
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It is also interesting to note that the ENTJ types were by far 

the largest in number (11) who are employed as Resident Assistants. 

This would indicate that those people who are most attracted to 

becoming an RA would be those who are hearty, decisive, leaders in 

activities and are usually good in anything that requires reasoning 

and intelligent talk. 

RECOMMENDATIONS FOR FURTHER STUI·Y 

Future studies in the area of psychologic~l t ype and predicted 

effectiveness should consider the following: 

1. Population sample size should be large enough to provide 

for adequate evaluation of the individual MBTI classifications and 

effectiveness indicators. 

2. Effectiveness indicators should include a wider range of 

predictors. These should be broken down into different areas such 

as areas of leadership, areas of counseling and areas of admini-

strative tasks. 

J. Further investigation should include the degree of inten-

sity of each psychological type. This should be included in the 

correlation. 

4. Compare residents' ratings with Resident Directors' 

ratings of RA's. 
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5. If possible, types of residents should be taken into 

consideration to see if residents prefer the same or similiar types 

of RA's. 
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THE THEORY: DOMINA.'H A.\iD AUXILIARY F UNCTIONS FOR EACH TYPE 

According to Ju ng 's t he ory of psychol ogica l t y pes , everyo ne us e s all 
f our fun ct i ons (S, N, T , F) and adopts all f ou r att itudes (E, I, J, P). 
The type s are ca l led prefere nce t ypes because people in ,ach t ype pref e r 
on e of the two pe r ceptive functio ns (Sor N), and one of th e two judg-
men t functi ons (Tor F). These preferences a pp ear in t he two middle 
letters of th e t ype f ormula. T·pes also differ in t he f unctions they 
pre fe r to use wh en in t he in troverted or extraverted attitud es. 

ISTJ 
INTRO SE'.,SING 
WITH. TH U:KING . 

SENSI;,G IS 
DOMINA,'H Aim 
L'T ROVL TED . 
THIK KING IS 
AUXI LI ARY A, 'D 
EXTRAVERTED . 

lST P 
INTRO TH I ~!KING 
\,' ITH SE:-:S ING . 

THI NK ING I S 
DO:,!IN/,NT A, ' D 
I '.'l TROVERTED . 
SE'., S ING IS 
AUXIL1 1\RY A ·o 
E 'TRAVERTE D. 

ESTP 
EXTRA se.;sr.;c 
\.;ITH THINKn:c . 

SL~SU:G IS 
DOMINNn ANO 
EXTRAVERTED. 
THi t: KING IS 
AUXILIARY AND 
INTROVERTED . 

ESTJ 
EXT RA TH INKI NG 
WITH SE:-;srnc . 

THINKI NG IS 
DmtrnA.1'T AND 
EXTRAVERTED . 
INTUITION IS 
AUXILIARY AND 
INTROVE RTED . 

Myers , 1962 . 

ISFJ 
INT RO SENS ING 
WITH FE ELING. 

SENSI NG IS 
DOMINANT AND 
I NTROVERTE D. 
FEELI NG IS 
AUX ILI ARY A"\D 
EXTP...A VE RT ED . 

IS FP 
INIRO FEELU:G 
1{1 TH SE;-.;SING . 

F EEL ING IS 
DOMUANT !, :JD 
H:TRJVERTED . 

ENSING IS 
AU XILT.AP-Y AND 
EX.TRA \'E~TED . 

ESFP 
EXTRA SEN S ING 
WITH FEELIN G. 

S E~;s r ;c IS 
DOM I NANT AND 
EXTR,\V[RTE D. 
FEELING IS 
AUX ILIARY A ND 
INTROV ERTED. 

ESFJ 
EXTRA FEELI NG 
\..' ITH SENS U-:G . 

F EEL ING IS 
DO:tltJA!-lT AND 
EXTRA.VERTED. 
INTUITION IS 
AU XILIARY AND 
INTRO\' i:: RTED . 

INFJ 
INTRO I NTUITION 
WITH FEELING. 

INTUITI0:-1 IS 
DOMINANT AND 
INTROV ERTED. 
F EELING IS 
AUX ILI ARY A:-:o 
EXTIL\VE RTE D . 

INTRO F EELI~G 
WITH INTUIT IO'.~ . 

FEELING IS 
DO'.·II NANT A..".; D 
I NTROVERTED. 
U :TUITION IS 
AUX ILIARY AN8 
EXT R.AV ERTED . 

E.TP 
EXTRA INTll l.T ION 
\H TH FEELI~G . 

DiTUI T ION IS 
D0:--!INA,\T AND 
EXTRAVERTED . 
FEELING IS 
A1JXILIJ\RY A:-rn 
INTROVERTE D . 

ENFJ 
EXTRA FE ELI NG 
WITH INTUIT IO}{ . 

FE ELIN G IS 
DO:IINANT Ml D 
EXTRAVE RTED. 
H-lTUITION IS 
AUX ILIARY At-. D 
INT ROV ERTED . 

INTJ 
INTRO I NTUITIO:l 
WITH THINKING. 

INTU ITI ON IS 
DO. !INANT A~D 
INTROVERTED . 
TH INKil\G I S 
J\U XI LIJ\Tl.Y A>lD 
EXTRAVERTED . 

IN:r? 
INTRO Tl! n!K ING 
WITH r:rnrnro:-- . 

THIN KU:G IS 
DOm N,\~T At-; IJ 
I NTROVERTED. 
INTU I TIO N I .· 
Au XILIARY 1\:';D 
EXTRA\'E RTED . 

ENTP 
EXTRA INTUITION 
WITH THIKKH;G . 

INTUITION I S 
DQ~!INANT N<D 
EXTPJ\\' ERTED . 
T;!INKI 1G IS 
AU:Xl LIA RY .A ... 'rn 
DTROVERTED . 

EN TJ 
EXTRA T!II;s;KI~G 
\{ITH I NTl .. TIO N. 

F EELHlG IS 
Dm!I~J\.,'-JT A'.\ D 
EXTRAVERTE D. 
I NTU ITION IS 
AUXILIARY /\:rn 
INTROVE RT ED. 
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MYERS-BRIGGS TYPE INDICATOR 

Form G 

DIRECTIONS: 

There are no "right" or "wrong" answers to these questions. 
Your answers will help show you like to look at things and how you 
like to go about deciding things. Knowing your own preferences and 
learning about other people's c a n help you understand where your 
special strengths are, what kinds of wor k you might enj oy and be 
successful do i ng, and how people with different preferences can 
relate to each other and be valu able to society . 

Read each question ca r efully and mark your answer on the 
separate answer sheet. Make no marks on the question booklet. Do 
no t think too long about any question. If you cannot decide on a 
question, skip it but be careful that the nex t space you can make 
on t he answer sheet has the s ame number as the question you a re 
t he n answer i ng. 

Read t he Jirections on your answer sheet, fill in your name 
and any other fa cts a sked for and , unless you are told to sto p at 
some point, wock throu gh until yo u have answe rec all the questions 
you can. 

Consulting Ps ychologist s Press, Inc. 577 College Avenue, Palo Alto, 
Ca l ifornia 94306. Copyright 1976, 1977 by Isabel Bri gg s Myers. 



PART I. L1-IICii A: iSWER cm :Es CLOSER TO TELLWG Eoi;..• YOU USUALLY 
Hf.LOP- !--.CT? 

1. When you ;_;c sor.1e\,he 1·e f o r t: ·,e ,lay, would y ou ratter 
(A) i:, lan , ·liat you \,·ill <lo and ~:hen, or 
(Il) just 10 ? 

2 • I £ you \, ere a teai::hEr, would ycu rather teach 
( A) "fact -- c our s e s , or 
( E) course s involvin:J tteory? 

3. ~re y ou usually 
(A) a " :; cod r::ixer," o r 
( E) rat~ e r quiet .:in d re s erved? 

4 . Do y ou r re f cr to 
( A) arrang e dates, f a rties, etc., v ell in advance, or 
( J ) be f ree to co \,,!Jat ever looks lil-.e fun , .. ,-ben the ti::ie c or.;es? 

5 . Lo you u3ually c et a lcn~ better with 
(A) i ~ a g i~ 2 tive ~e c p le, or 
(L ) re a li~tic ; eor le ? 

G. Do y ou more often let 

7. 

..; . 

(A) y our heart ru l e your ~ead , o r 
( 0 ) y our i1e a<l rule your heart ? 

1.\. rt?. 

y ou ar e ,;.i th a f, rou 1) of ;; eo1- le, would y ou usually r a tber 
j o i n in t r:e t a l l of t l.e 1;,r ou p , or 
t ~lL ~ ith on e r e rs on a t a tic e ? 

yo u Gore succussful 
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(i-'i.) a t d e.:: linr, \Ji th t he UlH:~x;:'"'ctec:. a nd see ing quickly i1hat s l:culd 

10 . 

11. 

lZ. 

. 1:. e l:one, o r 
( D) at f ollo½inB a carefully ~orke<l out p lan? 

;,:ould you r.:it he r t e c o;:isi ciered 
(A) a ~ractica l ~e rson, or 
(B) a n ingenious ~ers c n ? 

In a l a r ~e g roup , t!o y ou ;rco re of t e n 
(A) intr o~uce others, o r 
( :S ) ;:; et i u troC:uced ? 

Do you aJr-. ire no re tlte i' COf le ',;ho are . 
( ,\) con v e ntional e n ou ,- h n e ver to r;-.aLe t hemselve s conspicuous, or 
(I.:) too or i g i na l an<i i ndiv i c!. u .:: l t o care whether they are 

c o ns ~icuous o r n ot? 

Do e s f o llowing a s chedule 
( A) or pe n l ~o you, o r 
(I.) cr .J.r.;p :,· ou ? 



13 . Do you tenJ to ltave 

14. 

{,\ ) ciee;.; f riends hi ps witr, a very f e,: ;)eor,le, or 
(l..i) troa~ fr iendships 'with many dif f erent i:eople? 

Dees 
over 
(.\ ) 

the idea of ~aking 
a l•'el.! i:enJ 
~~[ e~l ~o ; ou, o r 

:~) l cuv2 ) 'O~ co l ~ , nr 

a list of ~hat you should get done 

(~) ~cs i ~i vel; you? 

L. 13 it :::. h i ;,, ;1er cc.n:i;: li1.:2n:: to l:.e called 
( A) a ~crson o f r eal feeling , or 
( E) a consls t ently reasonable person? 

l G. Ancng your friends, nre you 
(A) one of t he last to hea r what is going on, or 
( E) full of news about everybc~y? 

( Oi•; TEIS 1·iE:G Qu ESTICt~ Ct!L Y, IF T~10 M lS\..:ERS ARE TRUE, ,·!ARK EOTE .) 

17 . In your 2aily ~ork, <lo you 
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(A) rather enjoy an er.,ergency t hat makes you ~wrk agains t tin:e, or 
(~) ha te to ~ork under pre s sure, or 
(C) us ually plan your work so you won't need to wor k under pres s l:re ? 

13. houltl you r a t her have as a friend 
(A) sor.,eone ho is al~ays coming up with new ideas, or 
(5) s01:1e onc un.o has both feet on t he grounc? 

10 . Do you 
( A) t a l t easily to almost anyone for as long as you have to, or 
( B) find a lot to say only to certain people or under certain 

circumstances? 

20. t r.en you liave a special job to do, co you like to 
(A) organize it carefully before you start, or 
(E) find out what i s necessary as you go along? 

21. Do you usually 
(A) valL:e s entiment more th,:m logic, or 
( B) value log ic 1~ore than sentiment? 

22. In rea~ing for pleasure, do you 
( A) enj oy oud or ori~inal ways of saying things, or 
(B) like t.ritcr-s to say exactly ·1,;r.at t l1ey mean? 

23. Can 
(A) 
( B) 

the ne~ people you meet tell what you are interested in 
ri~J,t at•:a y , or 
only after t hey really get to know you? 



24. tfl1en it is settled well in advance that you will do a certain 
thin6 at a certain time, do you find it 
(A) nice to be able to plan accordingly, or 
(3) a little unpleasant to be tied down? 

25. In doin:·, s o1A:itbin2, tl-.at i::any other people <lo, does it appeal 
to you more to 
(A) do it in the accepted ~ay, or 
(i::.) invent a way of your o._.in? 

26. Do you usually 

27. 
2S . 
.., (l 
.I.. - • 

30. 
31. 
32. 
33. 
" , .)4. 

35. 
36. 
37. 
"~ ....i () . 

J9. 
40 . 
41. 
42. 
43. 
44. 
45. 
4(. 
47. 
43. 
4 '.; . 
so. 
51. 
~" :J.1.... 
.'.i3. 
54. 
55. 
5f. 
57. 
s~. 
r·c .) ; . c.o. 

(A) show your feelin~s freely, or 
(5 ) kee p your feelings to }·ourself? 

GO rm TO PART II. 

(A) scheduled unpL:mneC: (B) 
(A) f,efl t 1~ "firm. ( i3 ) 
(A) facts ideas (B) 
(A) thinkinb fe<?li n5-; ( 13 ) 
(A) liearty c;uiet (f,) 
(,\) convincir.6 touchin::; (B) 
(A) statener,t conc1;;p t (L) 
(A) analy ze s yrr,.patllize (B) 
( A) syster.iatic s ron tar,eous (ii ) 
(A) justice r.ercy (B) 
(A) reserved tali.,ative ( TI ) 
(A) cor,1passion foresi ght ( 5 ) 
(A) sys ter.-,atic casual (i:,) 
(A) calr.• lively (3) 
(A) cenefits bless in;~ ( I, ) 
(A) theory certainty (B) 
(A) de te rr.1 ine<l devoteti ( :C ) 
(A) literal f i ~urative (L) 
(A) firr. ,-r;,indecl t.Jar r.1 -hearted (B) 
(A) i maz inative matter-of-fact (E) 
(A) peaceI:Jaker j u<ls e (D) 
(A) make create (H) 
(;,) soft hard (B) 
(A) sensible fascinating (Li) 
(A) forgive tolerate (C) 
(A) production design (n) 
(A) imrulse deci t~ion ( B) 
( ;.\ ) .. ;ho ,:hat ( B) 
U) s µe ak write (B) 

( Y-1 ' (,\) uncritical critica l , J / 

( A) punctual leisurely ( r,) 
(,\ ) concre te at s tr;:ict (r) 

chan ~: in::, 1. erntmer.t rn5 trust f ul wary 
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61. (A) build invent ( B) 
62 . (A) or crly easyt;oing (C) 
63 . (A) foundation s pire ( B) 
64. (A) quick careful ( n ) 
65. ( A) t he or y exi:erience ( D) 
66 . (,\) soci.:ible Je t a c ,ed ( t ) 
G7. (A) sign syr,,Lol (n ) 
li:. (A) party t hea ter (3) 
C9 . (A) accer, t chan~e (t) 
70 . (A) a;_: r ee ciscus s (L ) 
71. (A) knm-:n un:-no~n (E) 

GO 0~ TO P~RT III . 

72. ~oul<l you say you 
(A) r:; et 1"'.'!ore ent:1usiasti.c a liout t hings t r. an t he a ve r 20 e re rs on , or 
(~) get l ess excited a tout thiGgs t han t he ave ra~e ~er s on? 

73. ~o you f ee l it is a worse fault to b e 
( A) unsympa t he tic , or 
(L) un reDs o~au l e? 

74 . Do you 
( A) r a ther prefer to do t hin~s at the last c inut e , e r 
(r;) f i nd doing t llin6 s a t t he last rr.inute ha rd on the ne rves? 

75 . At parties , d o you 
(A) s or. .etiDes get bo r ed , or 
( L ) ah·ays i:ave fur~? 

7C. I:o you tiiinL t l:at Lav in~ a daily routine is 
(A) a cocforta~le way to ~et things done, or 
(1) r ainful even ~hen necessary? 

77. hl1en s cr.etli in~, ne\.; starts to be the fashion, are you usually 
(A) one of the first to try it, or 
(B) not much intere sted? 

73 . 1,l1en you think of sor.1e little t h ing you s hould do o r buy, do you 
(A) often for get it till much later, or 

79 . 

(B) usually Eet it down on paper to r em ind yoursel f , or 
(C) a h ;a ys carry throue h on it \dthout renind ers? 

.'..re you 
(A) easy t o get to kno\•-', or 
(;:;) ha rd t o ,:;e t to Lnm:? 

80 . In your wny of livin i , do you prefe r t o be 
(A) oriLina l, or 
(Il) conven t ional? 



31. you are in an embarrassing spot, do you usually 
chan:3e the s ubject, or (B) t urn it into a joke, or 
days later, t h ink of '.,hat you should have said? 

82. Is it harder for you to adapt to 
(A) routine, or (u ) constant chan2e? 

83. Is it li i ::;her pr &. ise to say someone ha s 
(A) v i sion, or ( :2 ) cor,:r.·, on sens e? 

34. ~,nen you start a b i ~ ~raj ect t ha t is due in a week , do you 
( A) take t i ~e t o list t he s eparate thing s to be done and t he 
order o f C:c i nt tl1em , or (B) 1;lun:;e in? 

85. Do you think it i: :ore i mportant to 'ue au le 
( A) to s ee t he :)ossibili ties in a situation, or 
( .u ) to adj ust to t lte fa c ts as t hey a re? 

36 . Do you think t he people close to you know how you feel 
(A) a bout mos t t h ings, or 
( D) only Fhen you have had s ome s~~eci.al reason to tell then? 

G7. :_rould you r a ti1er work under sorr eone ~-;l,o is 
( A) always k in<l, or (B) a l ~ay s f air? 

83. I n gettin3 a j ob done, ~o you de pe nd on 
( A) start in~ early, so as to finis h ~-: ith time to s pare, or 
(D) the ex tra s peed you develop a t t he la s t minute? 

G9 . Do you f eel it is a worse fault 
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( A) to show too much warmth, or (I.) not to have warmth er.ouf,l:? 

SO. 'itnen you a re at a party, clo you liLe to 
(,\) help get thin:::,s ;:; oing , or ( :C ) let people have fun in tl:eir 
mm Hay? 

Sl. l,'oulc'. yc u rather 
( A) S U ( 1 ort t ::e e s tablis hed 1:1ethods of doing f, Ood, or 
( B) analyze ,,ha t is still wrong anc! attacl: unsolved :,:ir0blems? 

92. Are you ca reful about 
(A ) peoplcs's f eelings, or (B) t heir rights? 

93. I f you were a sked on a Saturda y morninc what you were &oing to do 
t hat day , would you 
(A) be able to t e l l pr e tty well, or ( Il ) list twice too many 
things, or (C) have to ~-a it and s e e? 

94. In decidine s or.:ethin2; i mportant, c o you 
(A) f i nd you can trust your feeling about what i s bes t to do, or 
(E) think you should do the los i cal thin g . 

95. Do you find t he more routine parts of your day 
(A) rest f ul, or (Il) borinz ? 
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MYERS -BRIGGS TYPE I ND ICATOR 

UND ERSTANDING THE TYPE TABLE 

Four preferences are scored to arrive at a person' s t y pe . The 
pre fere nces a r e : 

Does he person's i nte r est fl ow ma inly t o 

Tlie ou ter wor ld of actions, 
ob j ects and pe r sons? 

E = EXT RAV ERS ION 

The inner 40rld of c o nc ep ts 
,:i.nd id eas? 

I = INT ROVERS IO N 

Does the pe r son pre f e r t o perceive 

The inm1e diar.:e , r c.:il, prac -
t i cal f a cts of exper ie nc e 
a nd lif e ? 

S -- SEl'iSING 

The po ss ihi l i t i 0 s , rc l ~ c i o ,.-
s hip s and mea nings c f 
experienc e s : 

Do es t he pe r son p r ef e r to make jud gme n ts o r decisi o s? 

ObjectivLl y , imper sonally, 
consid ·ring caus e s o f e vents 
a nd wliE:r.:: ,Jccisio ns rna y l e.:id? 

T 

Subj cc t i v e l y and pen-•.)•·: ,' J.i_,• , 
1-·ei l'- h in g v::i l u1= s of c] .,, ·;_.-:- c: cJ ': d 
liow i t matte r s to o t h c r i:.? 

F = FE ELL'C 

Do ~s t he pe r son p r efe r most ly to live 

Jn a d e c is ive, pl.:inn eJ a~ d 
ord e rl y ~.:iy, aim~ng co 
r egu l ate and cont rol e vents ? 

J = JUDGMI: NT 

Myers, 1962 . 

In a spontaneou s , fl exihle way 
aiming t o unde r s t and li fe and 
adapt t o i t ? 

P = P ERCEPT IO:J 
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MUTUAL USEFUI.JIBSS OF TRE OPPOSITES 

INTUITIVE NEEDS 
A SENS DIG TYPE: 

To .bring up 
pertinent facts 

To remembe r things that 
weren't relevant at the 
time they happened 

To read over a contract 

To check records, read 
proof, score tests 

To notice what ought 
to be a t tended to 

To j_nspect 

To keep track of detail 

To have patience 

THTITKER NEEDS 
A FEELING TYPE: 

To persuade 

To conciliate 

To forece.st how 
othe r s wil l feel 

To &rouse en~h~siasm 

To te a.ch 

To ;;e ll 

To advertise 

To appreciate the 
thinke r hir:iself 

Myers, 1975 

SENSING TYPE NEEDS 
AN INTUITIVE: 

To see the 
pdss ibili ties 

To supply ingenuity 
on prob lems 

To deal with a 
complex i ty having 
too many imponderables 

To explain what 
another intuitive 
is talking abou t 

To look far ahe ad 

To furnish new ideas 

To "spark" things 
that se em impossible 

FE:C:LTI!G TYPE NEEDS 
A T:HINKER: 

To analyze 

To organi ze 

To find t he flaws 
in advance 

To refonr: what 
needs reforr.,ing 

To wei Gh "the la·~· 
ar ll i 1hc c vidcn,('" 

To hol d cons istcntl; 
to a policy 

To starid firm 
against opposition 
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APPALACHIAN STATE UNIVERSITY 

Boone, :forth Carolina 

RESIDENCE LIFE OFFICE 

223 WORlOW~ HALL 

STL"DEUT EVALt.:.i\TION OF RESIDH~T ASSISTAlIT 

Residence Hall Name of RA Rated ---------
The following is a set of statctent5/questions concernir.g your 

RA and how ,,ell you feel s/he has done his/her job this sei~cster. 
Please be ns specific as possible so that each RA can get a better 
picture of hows/he is pcrforn ing on his/her floor. 

1 

very 
.;ell 

COit:>:l.1:ICATIGrlS: 

2 

\.'ell 

3 

not 
well 

4 

not at 
all 

5 

no chance 
to ol:-serve 

1. r:.:iLes ;_~n ef f ort to Le 2.i:: i ~:fcn:1 a ticn posted on i mport an t cl n t es , 
ever.ts, etc. 

Please expla i n : 
1 3 4 5 

2 . Vi sits roan socially ar.d / or to rel~y infor.:ia tion . 

Please explain: 
1 2 3 4 5 

3. Speaks openly/honestly to residents. 

Please e:iq:: lain: 
1 2 3 4 5 



. 4. Listens to residents whenever approached. 

Please explain: 

1 2 3 4 5 

5. Knows where, who to refer to ifs/he does not know the answer. 

Please exp lair,: 
1 2 3 4 5 

6. I:olds hall :r:eetinr;s on a regular basis to convey inforr.,ation. 

rlease expl~in: 
1 2 3 4 5 

RESIDn!T A1::A~ENESS AXD Gl1IDA11CE: 

1. Eakes an effort to get to Lnow rr.e as a person. 

Please explain: 
l 2 3 4 5 

2. !·!akes .1n effort to pror.,ote restect, resronsibilit/, 311c ri~hts 
ar.ionu floor ne1r,bers. 

I'lease explain: 
1 2 3 4 5 

3. ! rates ~n. e ffort to be available as r.,ucl:. ns pos s i Llc. 

Please e:q,lain: 
1 2 3 4 5 



4. lielps r::e learn to confront other residents on concerns which 
interfere with the living/learning atmosphere of the floor. 

Please explain: 
1 2 3 

5. You speal~ with your ~,A often. 

Please explain: 
1 2 3 

rlease Answer the Following Questions: 

1. I feel r.iy RA is (check all that apr,ly) 

A Friend 

---'A Disci~linari~n 

---'A Counselor 

---'A ~e8 ource Person 

Al,Jproachable ---' 

A ;!ediator ---' 

A Good Listener ---
?~o t Arp roacliable ---· 
?;ot A List~ner ---' 

4 5 

4 5 

59 

2. O\'ERALL , Em: EFfF.CTIVE I,O YOV T:lIXK YOLT, RA PJ,.S BEIN r:; EIS / HER 
fERrOPJ-½:·lCt? 

Only sli:: litly effective --- Sorr.e,,ha t effective ---
Very ef.:cctive ---

J. List three adjectives that Lest describe your RA 
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Teac h i ng e xperiences include four years at Oak Hill Scho o l, 

Morganton, North Carolina; one year teaching at McD owell Tec hnical 

I ns t i tut2; ten years at McDowell High School, Marion, North 
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In 1982 she entered Appalachian State University to begin work 
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